To date, research on the Bible is mainly confined to literature review or argumentation. This article attempts to get a general idea of learners' conception of biblical culture in developing intercultural communicative competence (hereafter referred to as ICC), as well as the current situation of their biblical knowledge. Data analyses in the survey have reported evidence for the positive and upward tendency among the respondents, indicating much interest and willingness to spend more extracurricular time in learning English. This survey also shows that most respondents agreed to the important role of western culture, but they did not fully perceive the important role of biblical knowledge in learning the English language. In addition, data analysis has led to the conclusion that respondents had grasped less biblical knowledge than expected. This explains the possibility and necessity to promote this positive situation. Then, some pedagogical improvements were addressed on how to affect teaching practice by integrating biblical knowledge into teaching materials.
Introduction
The proportion of empirical research articles on intercultural communication (hereafter referred to as IC) in academic journals has reached no more than 1%, let alone the topic of integrating biblical knowledge into English language teaching (hereafter referred to as ELT). To date, research on the Bible is mainly confined to literature review or argumentation, covering domains of religion, law, architecture, arts, literature, language, etc. After comparing the previous research on IC at home and abroad, domestic scholars strongly advocated more empirical research on IC, and argued that imitating the current linguistic research style would improve the present situation (Hu, 2005; Peng, 2005) . What's worse, the disciplinary orientation of research on IC remained confusing in the past two decades of IC research (Zhang, 2010) . Zhou et al (2010) provided further evidence with statistic analyses on the publications in six major journals of foreign language studies between 2007 and 2009. Thus, researchers attending the 2010 Chinese Intercultural Disciplinary Development Conference further advocated versatile research methods on IC, by switching to deductive research, empirical research and quantitative research (Zhang, 2010) .
Having searched all the major journals of foreign language studies between 2010 and 2012, the author found that only Hu's (2011) empirical research on IC included the key words "intercultural sensitivity" in the title, and no other had touched upon the topic of integrating biblical knowledge into ELT, let alone the data based articles. However, the topic of the Bible has remained a desideratum for decades. Taking these into consideration, this paper attempts to build upon previous work by extending the research into the domain of cultivating ICC in English learners from the perspective of biblical knowledge, with the purpose of improving the learners' intercultural awareness, intercultural sensitivity as well as their communicative competence. However, the first step of the research is to get a general idea of the current situation of learners' attitude to English learning and their biblical knowledge, and their conception of the biblical culture in ICC as well. Thus this survey and its theoretical basis will be illustrated in the following sections.
acquire the relevant knowledge about these culture points, they can fully understand the reason why Parker, Coffin and King turned into civil-rights heroes lies in that these heroes cannot be isolated from their Christian beliefs and the driving force from the Bible. With the culture blank filled in, learners tend to have a better understanding of the reading material, and thus perform much better in process of IC.
Methodology

Research Questions
This research attempts to incorporate biblical knowledge into ELT, with the purpose of improving the learners' intercultural awareness as well as their ICC. The research aims to throw light on the notion of IC by focusing on learners' acquisition and learning of biblical references, and also contribute to existing literature on the topic. However, the first step of the research is to explore the possibility of improving ICC from the perspective of biblical knowledge. With the aid of a survey, the paper aims to paint a picture of the current situation in the learners' attitude to learning English, their biblical knowledge and conception of the biblical culture. Therefore, four specific questions guiding the current survey are noted as follows:
1) What about freshmen's interest in learning the coursework of College English?
2) What about their perception of the biblical culture in the development of ICC?
3) How much do they know about the biblical references? 4) How do instructors integrate biblical knowledge into their ELT practice?
Participants
A total of 144 participants from 3 English classes in the university where the author works participated in the survey. To qualify for this survey, freshmen of the same age group (between 18 and 20) were selected to be the participants of the research. Brought up in China, they were supposed to share little biblical knowledge in their encyclopedia because Chinese children are scarcely exposed to biblical references in their daily life and school life. What's more, the statistics in terms of Stem-and-Leaf Plot (Appendix 1) showed the normal distribution of English course scores in National College Entrance Exams(hereafter referred to as NCEE), with most participants ranging from 85 to 109 in the total scores of 120 points. This indicates that the participants belong to the same English level, that is the level of above average, and that they have acquired the necessary linguistic knowledge and competence for the research purpose.
Data Collection and Analysis
According to the culture testing methods supported by Gass et al (2011, p. 156-165) and Valette (1977, p. 263-281) , the test in this study employed a questionnaire composed of open-ended items, closed-ended items and multiple choices. This method is also used by teachers at home and abroad in culture testing (Moore, 1994; Zou, 2005; Li et al, 2008) . The questionnaire in the survey included 15 questions, with 1 open question about the enrollment scores of English course in NCEE. The open question was included to investigate the participants' English language level, justifying whether they have acquired the necessary linguistic knowledge and competence for the research purpose. Likewise, 9 closed questions were designed on a 4-point Likert scale. Q1-4 aimed to reveal the respondents' interest, willingness, enjoyment, and confidence in learning English. Q5-9 aimed to reveal the respondents' opinions on the importance of biblical knowledge in learning English as well as expectation in learning biblical culture. The last 5 questions were designed into multiple choices to check their biblical knowledge. Five illusions were selected in the questionnaire because they rank among the most commonly exposed in Chinese literature. The data collected were analyzed with SPSS 13.0, aiming to illustrate the first three research questions listed in Section 3.1. Based on the results, the author would then propose a teaching arrangement, aiming to respond to the fourth question.
Results and Discussion
The discussion of the current survey first goes to the first section of the questionnaire. Q1-Q4 would respectively indicate respondents' interest, willingness, enjoyment, and confidence in learning English. Each question was composed of 4 Likert scale items, where A=Very much interested, willing, joyful or confident (scoring 4 points); B=Interested, willing, joyful or confident (scoring 3 points); C= Not so interested, not so willing, not so joyful or not so confident (scoring 2 points); C= Not at all interested, not at all willing, not at all joyful or not at all confident (scoring 1 points). Respondents were asked to indicate the frequency by circling one of Likert items ranging from "A" to "D". The mean, mode and median of frequencies in circling the respective item were analyzed with SPSS 13.0, with the descriptive statistics listed in As shown in Table 1 , Mode=3.00, Median=3.0000 in Q1, Q2 and Q3 indicated that Item B were circled most by the respondents, and that more than half the respondents circled Item B. Mean=3.0420 (>3.00) in Q1 indicated that Item B was circled most frequently, and a few respondents circled Item A. This explained that more than half the respondents were interested, and a few were strongly interested in learning English. Mean=3.1748 (>3.00) in Q2 indicated that Item B was circled most frequently, and some respondents circled Item A. It would conclude that more than half respondents were willing to and some were strongly willing to spend extracurricular time in studying English. Mean=2.6503 (<3.00) in Q3 indicated that though Item B was circled most frequently, still many respondents circled Item C or D so that the mean score reached only 2.6503 (<3.00). This showed that although more than half the respondents enjoyed or strongly enjoyed learning English, quite many painfully enjoyed or even suffered from learning. As for Q4, Mode=4.00, Median=3.000 indicated that though Item A were circled most frequently, quite some respondents circled Item B. However, Mean=3.2727 (>3.00) indicated that still quite many respondents circled Item B or other items so that the mean score reached only 3.2727 (<4.00). This followed that most respondents showed strong confidence and some showed confidence or not so much confidence in improving their English. Anyhow, the survey based on the above four questions provides evidence to the positive and upward tendency among the respondents in terms of their interest, expectation, confidence in improving their English, though even some were painfully enjoying or suffering from the process.
The survey would then turn the attention to another part, from Q5 to Q9. These five questions illustrate respondents' perception of the western culture and biblical culture. Q5 to Q9 were respectively designed on the 4-point Likert scale of agreement and expectation, where A=Very much helpful or hopeful or agreeable (scoring 4 points), B= Helpful or Hopeful or Agreeable (scoring 3 points), C= Not so helpful or hopeful or agreeable (scoring 2 points), D= Not at all helpful or hopeful or agreeable (scoring 1 point). Respondents were asked to indicate the frequency by circling one of the Likert items. The mean, mode and median of frequencies in circling the respective items were analyzed with SPSS 13.0, as illustrated in Table 2 . As for Q5 an Q6, mode=4.00 and median=4.0000 indicated that Item A were circled most by the respondents, more than half the respondents circling Item A. Mean=3.6503 (>3.00) in Q5, Mean=3.5385 (>3.00) in Q6 indicated that vast majority of the respondents thought that the western culture knowledge was helpful and very much helpful for learning English, and that they expected or strongly expected teachers to integrate the knowledge in the classroom instruction. As shown in circled Item B and A, still quite many respondents circled Item C and even D. The results lead to the conclusion that the respondents' perception of the Bible culture did not accord with their perception of the western culture. Though the vast majority agreed and some strongly agreed to the important role that western culture played in learning English language, they did not fully perceive the important role of the biblical culture in learning English language. More than half the respondents agreed to, instead of strongly agreed to, the benefit of biblical knowledge in learning English, and they showed only average desire for learning biblical knowledge. And a large number did not agree to the idea that the Bible is the core of western culture.
What follows then is the analysis of the last section, from Q10 to Q14 in the questionnaire, which was designed on the basis of multiple choices. Respondents who circled the correct answer would score 1 point, otherwise they would score 0 point. The sum of scores on Q10 to Q14 was computed with SPSS 13.0, and then the mean of the sum was tested in the order of One-Sample T Test, with the test value=3, as illustrated in Table 3 . As shown in Table 3 , t=-4.828, and Sig.(2-tailed)= .000(<0.05) indicated that there was significant difference between the mean value and the test value. Mean=2.5563 (<3), and the minus t value showed the mean value was lower than the test value 3. Besides, no value of 0 was included between the lower limit= -.6253 and the upper limit= -.2620. Hence the survey has 95% confidence to reach the conclusion that respondents have grasped less biblical knowledge than expected. Thus, the paper argues for an urgent need to educate them about the theories mentioned and improve their perception of the biblical culture in learning English.
Referring back to the data analyses, it is concluded that the respondents have fully perceived the importance of western culture in learning English and they do expect to be educated about it. Though these respondents have somewhat acknowledged the core position of the Bible in western culture, they do not show a strong expectation of learning the Bible references, social values and behavior criteria addressed in the Bible, etc. Likewise, they have grasped less biblical knowledge than expected. This prevents cultivating ICC in learners, since effective ICC comes from learners' language skills, cultural perceptions and cultural awareness. A clear picture of the exotic culture helps to capture the communicative partner's social belief, social value and the like. To some extent, justifying the learners' perception of the Bible's core position in western culture and educating them about biblical knowledge remains an urgent and meaningful job, but tough too.
Pedagogical Improvements
ICC has been an indispensable part of ELT, and cultivating and improving learners' ICC is the ultimate purpose and the very significance of this research. Cultivating ICC from the perspective of integrating biblical knowledge into ELT is not just a theoretical matter, but a practical issue. Hence, the practice is first of all based on the survey, offering a map of the current situation in learners' perception of biblical knowledge in learning English. Likewise, a theoretical background about culture and language is necessary, otherwise both instructors and learners could not have the justified perception and motivation in doing this tough job.
Learning biblical culture brings students closer to understanding how the people in Christian culture think, what motivates them, and what colors their perception of the world around. Reflecting on the material and on the outcome of analysis may result in a new research question (Wester et al, 2000) , and the question here becomes how to integrate biblical knowledge into ELT. ELT involves the development of linguistic proficiency, imparting the linguistic knowledge and cultivating intercultural awareness, whose unique features set up demanding requirements for the instructors (Wang, 2011) . Kanno et al (2011) also argue for the need to include a deeper understanding of teacher identity development in the knowledge base of second language teacher education. The instructor, as a bridge between learners and course books, should transform themselves from the passive role of teaching to the active role of exploring and interpreting course books. It then occurs to the author that how to integrate biblical knowledge into ELT falls upon the shoulders of instructors.
Except for the teaching practice exemplified in Section 2.3, tips for how to effectively teach biblical references are numerous, only to name a few in the following:
1) The instructor first should give some lectures on different topics, such as introduction to the Bible, the Bible's influences on western literature, religion, art, music and architecture etc. If class hours are not sufficient, the instructor can upload the relevant materials to his/her students.
2) The instructor then should create his/her own website, and the like, where the collected materials can be shared among the instructor and learners.
3) Movies of the biblical topic are also provided for an easy access, since movies appeal to the college students in the age group of 18-20.
4) Classroom warming-up activities or small plays related to the topic are necessary in the instruction process to highlight the teaching effectiveness.
To sum up, the necessary connection between awareness and learning has long been noted, and empirical investigations of the second language learning have found no evidence of learning without awareness (Leung et al, 2011) . The acquisition of biblical knowledge as well as western culture mainly depends on the cultural sensitivity and awareness, as well the perception of culture, social values and social beliefs. Last but not least, the process of integrating biblical knowledge into ETL could arouse the learners' interest in such cultural knowledge as proverbs, folk tales, legends, myths, art, etc. In this way, learners' cultural sensitivity and awareness will be strengthened and their ICC could be cultivated and improved from the real sense. That makes the ultimate purpose of this research and the ultimate goal of ETL.
Conclusion
According to the survey, a positive and upward tendency was shown among the respondents in terms of their interest, expectation, confidence in improving their English, though even they were not very much enjoying but painfully enjoying the process. Secondly, they did not fully perceive the important role of biblical culture in learning English language and acquiring ICC. Thirdly, One-Sample Test of the sum scores in their biblical knowledge provided the survey with 95% confidence to conclude that respondents had grasped less biblical knowledge than expected. These major findings would appear to give answers to the first three research questions. Then, pedagogical improvements were addressed in the paper, such as affecting teaching materials, giving lectures, watching movies and performing warming-up activities, aiming to give answers to the last research question. Last but not least, this survey claims that biblical knowledge serves as a trigger in the research, aiming to develop learners' cultural sensitivity and awareness in the broad sense since culture shapes language. 
